























































































































































































































































































































































































































































































































































































































































































































Suggested Activities

Possible Resources

Discuss genres in movies, such as mysteries,
westerns, dramas, comedies, science fiction,
horror, romance, spy, etc. What are the
characteristics of the genres? How does genre
affect characterization and structure? Have
students select a genre and write scripts for a
short section. Compare the results, focusing on
the genre characteristics.

How many occupations are involved in the film
and video industry? Interested students may wish
to research some of these careers and report their
findings to the class. Small groups of students
could also choose and research the techniques of
an area such as special effects or make-up.

Animation

The student will:

¢ research to understand the traditional and

- contemporary visual art of various cultures, past
and present, including Aboriginal cultures

o understand that visual art is a form of
communication and critically examine non-
verbal communication in art works of all kinds

* investigate how artists’, art historians’ and
critics’ views about art change over time and
will continue to change

Students can look at some Canadian animation.
Excellent examples can be obtained from The
National Film Board of Canada. How has the
artist used the materials and animation
techniques in a uniquely personal way? What is
“the artist communicating through the work? -
Students may wish to study the works of well-
known filmmakers to determine how their works
have developed during their careers, (Norman
McLaren, for example). Compare Canadian works
to American and Japanese animated works. Is it
possible to identify a style that is unique to each
country? If so, how has that style developed?

The Man Who Planted Trees
(video)

Mother Earth (16mm film)

The Genius of Norman
MecLaren (video)

Selected Films of Norman
MecLaren, Parts I and IT

(videos)
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Suggested Activities

Possible Resources

Some animation artists use highly sophisticated
technology in their work. Look at new
developments (computer technology, for example).
View examples of animation from the past and
determine how animation has changed over the
years due to advancements in technology.

Documentaries

The students will:

® recognize that artists make choices in their work
which reflect themes and points of view that are
both personal and social

* determine how unlike art forms and styles
require different criteria for interpretation and
evaluation

* investigate the role and functions of visual art

Ask the students to describe what they know
about documentaries. View examples of
documentaries, What are the purposes of the

- documentaries viewed? How are documentaries
different from other films? How has each artist
presented the documentary according to his or her
point of view? What special techniques have the
artists used to challenge the viewer, support the
theme of their works and keep the audience’s
interest? How do the images, sounds, editing,
filming techniques, ete. work together to convey
the ideas of the arfists? How does the
documentary artist choose particular aspects of
the story to present his or her interpretation?
Question the slant or bias that is presented in
documentary works. How might a filmmakers’
point of view be challenged by a documentary
project? Have students consider documentary film
as a way of learning for the filmmaker. If the
students were to film a documentary, what issue
would they choose and how would they present it?
Have students write in their journals to describe a
potential documentary film project. They should
consider their point of view and how it might be
challenged by such a project.

Examples of early animation

Consiructing Reality: Exploring -
Media Issues in Documentary
(videos and guide)
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Suggested Activities

Possible Resources

Student Film or Video Production

The students will:

e use preliminary analyzes, personal notation and
drawing when developing ideas, solving
problems or clarifying meanings

» purposefully use the creative process in the
development of art works

o reflect on their own decision-making and
problem-solving processes, the ideas represented

in their work, and the value of their expressions

as their own unique viewpoint
* work effectively in a group

Have students work in small groups to create a

short film or video. They should begin by choosing

the type of film or video they wish to create --
documentary, animation, genre, video art, etc.
Their choice may be limited by available
equipment. Allow students plenty of time to
research techniques, consult with knowledgable
community members, create story boards and/or
scripts, ete. Discuss editing techniques and
equipment. Discuss the student films and
determine how the techniques used were effective
in communicating the students’ ideas.. Have
students reflect on what they might do differently
if they were to do the project again. Invite
parents, teachers, administrators, and others to
view the student works,
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Overview

Module Twenty:

Innovations in Visual
Art

Time Frame: 20 hours

This unit. focuses on change and how
recent styles and trends in visual art
reflect changes in society. Students
experiment with innovation of their own
after studying a variety of art forms.

Foundational Objectives

Vocabulary and Concepts

The students will: * installation
s performance art
* analyze forms of art from a variety of * projections
cultures and societies, historical and * new materials
contemporary; interpret meanings ¢ performance art
within appropriate contexts, and relate * Dadaism
their understanding to their own ¢ conceptual art
expressions and life experiences ¢ environmental art
¢ use analytical and critical thought to ¢ pop art
respond to art works and infer * What is art?
meanings based on the many contexts * documentation
of visual art and global issues
e initiate and develop ideas for art-
making, transpose these ideas into art
forms using a variety of media, and
- reflect upon their processes and their
completed works within the contexts of
visual art
Common Essential Learnings Resources

¢ develop both intuitive, imaginative
thought and the ability to evaluate
ideas, processes, experiences and
objects in meaningful contexts (CCT)

¢ understand and use the vocabulary,
structures and forms of expression
that characterize visual art (C).

* come to a better understanding of the
personal, moral, social and cultural
aspects of visual art (PSVS)

¢ develop a positive disposition to life-
long learning (IL)

* home/community

s Arts Education: Visual Art Resource
for Grades 9 and 10 (slide set)

¢ Ideas and Inspiration: Contemporary
Canadion Art (slide set and CD-ROM)

* reproductions, magazine articles, art
gallery catalogues :

* appropriate books listed in the
bibliography

¢ assorted media and found materials

* any available supplies, such as
drawing boards, photography
equipment, video camera and VCR,
computers and companion
hardware/software

* appropriate films/videos listed in the
bibliography
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Instruction

Assessment

discussion

questioning

brainstorming

creating visual art works -

viewing art works (describe/analyze/

interpretfjudge)

» gmall group/whole group/individual
work

® journal writing

* research

Student assessment in visual art is
based on the foundational objectives.
Teachers should take into account
students’ perceptual development,
procedural and conceptual
understanding, and personal expression.
Assessment should be ongoing and
include a wide range of assessment
techniques focusing on the students’
creative and responsive processes, as
well as on any culminating product. In

-visual art, teachers must rely to a great

extent on their observation and
record-keeping abilities. Students should
be encouraged to take an active role in
their own assessment.

The teacher should:

¢ discuss objectives and assessment
criteria with students

¢ select criteria for assessment based on
the foundational objectives and related
learning objectives

* observe and record students’ ongoing

development according to the selected

criteria '

design assessment charts

keep anecdotal records

keep cumulative records

observe students’ contributions and

commitment to individual and group

experiences

¢ discuss students’ visual art
experiences with them

¢ listen to students’ reflections on their
own visual art experiences

¢ assess student progress over time.
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Module Twenty: Innovations In Visual Art

- Visual art is never stagnant. It is about change, development and discovery. In this

module, students explore some of the changes that are reshaping ideas about what art
is. Students research the work of artists who have gone beyond accepted conventions or
ideas about art. They study conceptual art, installation, performance, projections, ete.

Whenever possible, teachers and students should view works of this nature in their own
communities, write critiques on what they have observed and read what the artists and
others have written about the works. Students also work individually or in groups to

new works.

~ experiment with some of these art forms and stretch their own limits when developing

Suggested Activities

Possible Resources

Introduction

The students will:

* develop an understanding of the issues and
concerns of visual artists and explore
controversies related to the arts

¢ demonstrate the ability to research
independently in order to increase their
understanding of visual art and to further
knowledge on a variety of themes

* investigate how artists’, art historians’ and
critics’ views about art change over time and
will continue to change

Students should begin this module by forming

groups and discussing the question, "What is art?".

Following this discussion, students can begin
researching innovations in art, including any art
forms that challenge their ideas about art, such as
Abstract Expressionism, Minimalism, conceptual
art, process art, environmental art, installations,

-ete. Refer to "Viewing Art Works" as a guide to

help students organize information and explore
unfamiliar art forms. Have students present their
findings to the class at a predetermined date.

Abstract Expressionism

The students will:

* understand that media and techniques in
themselves may be the content of art works and
may convey meaning

Art history books, magazines,
films and videos, etc. with
information on innovations in
visual art
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Suggestied Activities

Possible Resources

¢ investigate a variety of new and non-traditional
art forms and be receptive to interpretations
other than their own

® use purposefully the elements of art and the
principles of design in works of art

Sometimes known as action painting, Abstract
Expressionism was concerned not just with the
product, but also the process of creating it. Many
artists challenged the fraditions of art by creating
works that were spontaneous and non-
representational. These works were based on
instinct and communicated a strong sense of
emotion. The act of painting became important in
itself. Have students view and analyze works
from this group. Students will enjoy creating
paintings using the process of action painting.
Have them consider-the connections between their
"actions" in painting and particular emotions. -
Have them consider also the relationships between
colour, line, texture, etc. and particular emotions.

Installations

The students will:

® use the creative process purposefully in the
development of art works

* challenge themselves to solve problems, make

" choices, take risks and try a variety of ways of
working

* analyze composition, thinking, direction etc.
critically by deleting, adding, substituting or
rearranging ideas

* use preliminary analysis, personal notation and

drawing when developing ideas, solving
problems or clarifying meanings

Students who researched installations as an art
form will discover that installations are exciting
works of art that activate the gallery space to
communicate the artist’s intent. Some artists
using this art form incorporate found objects and
manipulate or juxtapose them within the space to
~create a mood or feeling. - Others create a space

Information and examples of

abstract expressionism

Books, catalogues, magazines,
ete. with information about -

installations
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Suggested Activities

Possible Resources

that is activated by the presence and personal
response of the viewer, like a shrine might be.
Others incorporate technology such as video. The
ideas and the use of the space are most important
in the creation of the works.

Have each student create an installation or a
model for an installation. Students may first want
to talk about the installations they have seen in
the past or in resources such as Ideas and
Inspiration: Contemporary Canadian Art.
‘Students should discuss ideas and how their ideas
will be reflected in the way they design the space
and the materials or objects they choose to put in
the space. If students are having difficulty with
their ideas, suggest a theme such as racism,
independence or the environment. Have each
student explore the theme and arrive at some
personal associations or points of view. Students
will find that, as their project progresses, their
ideas may change. This is to be expected.

On completion of the project, students should
reflect upon how their works and processes
changed as they manipulated the materials, and
how effective they were in communicating their
ideas within a given space. How effective were
their installations in relation to their intentions?

Performance art

The students will:

* jnvestigate a variety of new and non-traditional
art forms and be receptive to interpretations
other than their own

o reflect on their own decision-making and
problem-solving processes, the ideas represented
in their work, and the value of their expressions
as their own unique viewpoint

® demonstrate an open-minded approach to
diversity of ideas and artistic styles and respect
informed opinions that differ from their own

Ideas and Inspiration:
Contemporary Canadian Art
(slide set and CD-ROM) slides
#3A, 9A, 10A, 29A, 33A, 3B,
18B, 358, 40B
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Suggested Activities

Possible Resources

Performance art can be engaging and provocative.
It developed as artists consciously worked to move
art out of the studio and art gallery into a more
public forum. (Performance art can happen
anywhere -- the street, the park, a public building,
etc.) Performance artists also wished to make art
less object-oriented and focus more on the personal
relationship between the artist and the work.
Through performance art, artists could speak
directly to society about society and express ideas
about change.

Read about examples of performance art works.
Discuss differences between performance art and
theatre. Have students determine an idea or an
issue that they would like to explore through
performance art. Have them create short
performance pieces, individually or in small

groups.
Environmental Art

The students will:

¢ demonstrate an open-minded approach to
diversity of ideas and artistic styles and respect
informed opinions that differ from their own

* investigate a variety of new and non-traditional
art forms and be receptive to interpretations
other than their own

» consider the permanency and the fugitive quality
of art materials when creating art works

Some artists moved out into the environment to
-explore large-scale projects where many observers
would see the art and be challenged by it. As with
many contemporary forms, the participation of the
individual viewer is important to the work.
Observers see the work in different ways,
depending on their individual perspectives. Look
at the works of R. Smithson, Christo, K. Wodiczko,
W. de Maria, E. Roth, etc. How do the artists
fund their works, which can be very expensive to
create? Discuss the permanency of art works and
-the concept of documentation of impermanent art .

Books, catalogues, magazines,
ete. with information on
performance art

Ideas and Inspiration:
Contemporary Canadian Art
(slide set and CD-ROM) slide
#1A

Valley Curtain (video)

Ideas and Inspirations:
Contemporary Canadian Art
(slide set and CD-ROM) slides -
#10A, 36A, 37A, 50A, 25B, 26B

Krzysztof Wodiczko: Projections
(video)
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Suggested Activities

Possible Resources

works. Students may be interested in creating
plans for a work in the natural or constructed
environment and initiating the project in their
community.

Process Art

The students will:

e work for a variety of purposes (to create, to
clarify thinking, etc.)

* reflect on and analyze the intentions,
development and interpretations of their own
and their peers’ art works in relation to broader
regional, national or international contexts

* show imagination, interest and initiative in
class activities and learn from mistakes as well
as successes

Examine the work of E. Cameron in Ideas and
Inspiration: Contemporary Canadian Art.
Cameron is a process artist. The process of

. creating the work is the work, and the making of -
each work develops or shapes the meaning. Look:
at other works where the making of the work is
fundamental to the concept of the piece.

Many of these process pieces deal with the
passage of time and the effects of time on objects.
Have the students brainstorm ideas for a process
piece and undertake to construct it over the time
remaining in the class. Reflect upon the works in
a final critique at the end of the class. Have
students describe their processes and their
products. Are the works complete or are they still
"in process"?

Architecture

The students will:

* reflect on their own decision-making and
problem-solving processes, the ideas represented
in their work, and the value of their expressions
as their own unique viewpoint

Information on process art

Ideas-and Inspiration:

-Contemporary Canadian Art -

(side set and CD-ROM) slides
#8A, 7B '
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Suggested Activities

Possible Resources

* collect a portfolio that shows evidence of variety
and development

* show imagination, interest and initiative in
class activities and learn from mistakes as well
as successes

Architects are constantly experimenting with new
ideas, technology and materials. Examine some of
the works by architects of the past and present.
How has architecture changed over time? How do
available materials and technology affect
architectural style? What are some of the
challenges of architects in their assignments?

View M. Safdie’s "Habitat". This is an architect’s
alternative to high-rise apartments. His work or
solution provides living spaces which are

inexpensive, open and bright.- He provides safe.. -« -

. access to each unit and provides for ease in
applying additional units.

- Look at architecture in the community and have

students determine how effective it is in providing
solutions to the problems or requirements of their
.. community. Have students design a building to
meet a need or requirement of their own
community.

The Future

The students will:

¢ formulate a hypothesis for creative investigation
and independent study

¢ explore and understand the influence of
technology on visual art

* work effectively in a group

Where will art go from here? Discuss how
technology has influenced the arts and the
possibilities for the future. Will paint and paper
be media of the past? Brainstorm ideas for new
media and techniques in art. Use some of the
ideas in the module to create a group work

- focusing on "new directions”.

Books, slides, videos,
magazines with information on
architecture

.Ideas and Inspiration: ..y

Contemporary Canadian-Art. -
(slide set and CD-ROM) slide
#41A
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Module Twenty-one
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Overview

Module Twenty-one:

- Personal Identity and
Independent Study

Time Frame: 20 hours A
This module focuses on personal identity
and how it is expressed by artists.
Students choose an independent study or

guided classroom experiences that deal

with their interests and the development
of their identity.

| Foundational Objectives

Vocabulary and Concepts

The students will:

¢ analyze forms of art from a variety of
cultures and societies, historical and
contemporary; interpret meanings
within appropriate contexts; and relate
their understandings to their own
expressions and life experiences

* use analytical and critical thought to
respond to art works and infer
meanings based on the many contexts
of visual art and global issues

¢ initiate and develop ideas for art-
making, transpose these ideas into art
forms using a variety of media, and
reflect upon their processes and their
completed works within the contexts of
visual art

personal identity
cultural identity
cultural traditions
careers in art

self portraits
repetition

drawing

racism and prejudice
illustration

gymbol and meaning

Common Essential Learnings

Resources

¢ develop both intuitive, imaginative
thought and the ability to evaluate
ideas, processes, experiences and
objects in meaningful contexts (CCT)

¢ understand and use the vocabulary,
structures and forms of expression
that characterize visual art (C)

¢ understand prejudice, discrimination, - - -

racism, sexism and all forms of
inequality and exploitation, and
contribute to their elimination (PSVS)

¢ develop a positive disposition to life-
long learning (IL)

¢ home/community

* Arts Education: Visual Art Resource
for Grades 9 and 10 (slide set)

» Ideas and Inspiration: Contemporary
Canadian Art (slide set and CD-ROM)

* reproductions, magazine articles, art
gallery catalogues

- appropriate books listed in the- - -
bibliography

* assorted media and found materials

* any available supplies, such as
drawing boards, photography
equipment, video camera and VCR,
computers and companion
hardware/software

¢ appropriate films/videos listed in the
bibliography
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Instruction

Assessment

discussion

questioning

brainstorming

-creating visual art works

viewing art works (describe/analyze/

interpret/judge)

e small group/whole group/individual
work

® journal writing

® research

Student assessment in visual art is
based on the foundational objectives.
Teachers should take into account

_ students’ perceptual development, - - -

procedural and conceptual
understanding, and personal expression.
Assessment should be ongoing and
include a wide range of assessment
techniques focusing on the students’
creative and responsive processes, as
well as on any culminating product. In

-visual art, teachers must rely to a great

extent on their observation and
record-keeping abilities. Students should -
be encouraged to take an active role in
their own assessment.

The teacher should:

* discuss objectives and assessment
criteria with students

¢ select criteria for assessment based on
the foundational objectives and related
learning objectives

¢ observe and record students’ ongoing

development according to the selected

criteria

design assessment charts

keep anecdotal records

keep cumulative records

observe students’ contributions and

commitment to individual and group

experiences ' '

¢ discuss students’ visual art
experiences with them

» listen to students’ reflections on their
own visual art experiences

¢ assess student progress over time,

. o 8 @
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Module Twenty-one: Personal Identity and
Independent Study

This module focuses on the concept of personal identity. Students learn about artists
who have explored this topic and visually expressed their ideas. Through this study,
students make connections with artists and their works, and analyze how artists have
used media, techniques and images to express ideas about who they are. Students

- examine what is important to them as individuals and some of the cultural, social and
historical influences on their own values and the goals they set for themselves.

Students should have the option of choosing individualized projects. If they do so, they
should work with their teacher to set specific objectives and develop a plan of action. All
plans should be described and agreed upon through the signing of an Independent Study
Contract. (See the sample contract at the end of this module.) Individualized projects
should show a balance among the creative/productive, cultural/historical and
critical/responsive components of Arts Education. The projects should reflect a
culmination of the student’s previous learning, as well as personal experiences and
interests. Students should be expected to complete a final report on the experiences they
encountered in their study.

Suggested Activities Possible Resources

Who am I?

The students will:

* recognize how visual art can teach us about
ourselves, other individuals and the society in
which it is created

& research to understand the traditional and
contemporary visual art of various cultures, past
and present, including Aboriginal cultures

» demonstrate the ability to research
independently in order to increase their
understanding of visual art and to further
knowledge on a variety of themes

® challenge themselves to solve problems, make
choices, take risks and try a variety of ways of

working
Students can begin by examining their roots for a Books that give information on
better understanding of who they are and some of a variety of cultures and times

the cultural traditions that are part of their
heritage. Ask the question, "Does cultural
background always refer to ethnic heritage"?
While some students have very clear ideas about

- ethnic heritage, others might state firmly that
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Suggested Activities Possible Resources

they are Canadian and have little knowledge of
ethnic roots. What other meanings can "roots"
have? Discuss cultures such as agricultural,
urban, northern, etc.

Ask each student to research an artist whose roots
are similar to the student’s (ethnic, geographical,
occupational, etc.). A student of Aboriginal
descent may want to research B. Boyer. A student
from Scandinavian ancestry may want to research
E. Munch. Some students may want fo dress in
the style of their ancestry and give a report on
customs and traditions. Some families may have
relevant art works or artifacts that can be brought
to school.

Have students work in the style of the artist or
craftsperson researched or in one of the
predominant art forms of the culture researched.
Afterwards, have them reflect on what they
learned about themselves and their heritage
through this assignment.

Where Can I Go from Here?

The students will:
¢ explore some of the many career avenues and
future learning opportunities in visual art

At this point, students will be making decisions
about their futures. Some may want to continue
in arts-related fields, while others will be
appreciators of the arts in their adult lives.
Students may wish to explore some of the art-
related careers that are part of their community.

Plan field trips to graphic design studios, Books, films and videos with
television studios, photography studios, information on careers in art;

- professional artists’ studios, commercial display for example, Careers in Art: An
offices, etc. Interview the artists visited and Illustrated Guide by G.
inquire about their careers, background, training, Brommer and J. Gatfo
demand for their work, how their skills relate to
their job, advice they may have for students Local artists

interested in their particular field, etc. If some
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Suggested Activities

Possible Resources

careers are not available in the community,
students could view films and read articles and
books that describe the jobs related to their
interests.

Have each student research and report on an art-
related career.

Self Portraits

The students will:

* analyze to understand how the creative process,
the elements of art, principles of design and
technical ability work together to communicate
artists’ intentions

¢ understand that artists are constantly
experimenting with ideas and materials, and
appreciate original thought as well as product

e understand that visual art is a form of
communication and critically examine non-
verbal communication in art works of all kinds

Investigate self-portraits that reveal artists’

- investigation of identity. Examples of artists could- -

include C. Sherman, F. Kahlo, V. Van Gogh, S.
Lake, J. Fafard, A. Fabo, etc. What do we learn
about the artists from their works? What
techniques have they used to make their ideas
clear?

Examine styles, techniques and materials used by
a variety of artists in their self-portraits. Some
may use repetition of the same image in a variety
of ways in order to study their own identity under-
different situations. Others may depict realistic
images of themselves. Others may experiment
with colour to suggest their mood. Can the image,
line, colour, composition, body language, etc. used
give insights into character? Have students make
a series of drawings of themselves as affected by a
variety of situations. Have each student pick the
work most representative of himself or herself
from the series and develop it into a major work

- using one of the techniques studied.

By a Lady: Celebrating Three
Centuries of Art by Canadian

- Women by M. Tippett- -+~ -

The Best Contemporary .-
Canadian Art by J. Murray

Ideas and Inspiration:
Contemporary Canadian Art
(slide set and CD- ROM) slides
#25A, 29A

Arts Education: Visual Art
Resource for Grades 9 and 10
(slide set) slide #12

Saskatchewan Art Works: A
Visual Art Resource for
Kindergarten to Grade 8 (slide
set) slides #20, 43, 59, 63
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Suggested Activities

Possible Resources

Artists and Personal Identity

The students will:

® research to understand the traditional and
contemporary visual art of various cultures, past
and present, including Aboriginal cultures

* apply knowledge from a variety of sources to the
development of ideas for art works

* use preliminary analysis, personal notation and
drawing when developing ideas, solving
problems or clarifying meanings

» reflect on and analyze the intentions,
development and interpretations of their own
and their peers’ art works in relation to broader
regional, national or international contexts

Examine works that reveal the artists’ identity -

through images that are from the artists’ personal
environments. Examples could include J. Fafard
with his images of cows, E. Degas with images of
ballerinas or horses at the race track, P. Gauguin
and his images of tropical life, E. Carr with her
images of the West Coast forests, etc. Through

working with images that are important tc them,; - -

artists reveal important aspects of their personal
identity.

Students may choose images from their

environment that are important to them and use

these images to reveal important aspects of their

identity, They may want to:

® draw an architectural study of a building in
their community using pen and ink

* make collages of images from the media that
are part of their culture '

» paint a landscape of their area using a
particular colour scheme

¢ experiment with juxtaposition of complementary

colours in a pencil crayon drawing of a family
pet.

Have students reflect upon what the images are
saying about their lives. As a reflective activity,

- ‘have.students compare important aspects of their

Artists’ works that have images

‘of objects-or things-importaiit -

to the artists

- Arts Education: Visual Art

Resource for Grades 9 and 10
(slide set) slides #3 (the

~...prairie), #9 (farm community),

#18 (gardens), #24 (life in a
town or city)

Ideas and Inspiration:
Contemporary Canadian Ar¢
(slide set and CD-ROM) slides
#12A, 14A, 17A, 18A, 20B, 34B
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Suggested Activities

Possible Resources

own lives to those of their parents’ lives. How
have things changed and how have they remained
the same?

Look at Aboriginal artists’ works for reflections of
personal identity. Examples could include B.
Boyer, E. Poitras, A. Janvier, D. Cardinal, J. -
Beardy, N. Morrisseau, etc. How do the artists
represent their personal identity in their works?
What symbols and designs from their cultural
traditions are used? Look at examples of other
groups for reflections of identity in art works.

Look at artists’ works that deal with racism and
prejudice. How can visual art help to change
attitudes? Ask students to note in their journals
their own experiences with prejudice or ones they
know about through news reports or other means.
" Following that, ask the students to brainstorm
ideas for representing their feelings, experiences
or concept of prejudice in a visual way. For

. further inspiration, students may .want to study
magazine illustrations for examples of techniques
and symbols. - Strong contrast, asymmetrical
balance, shape, simplicity, etc. may be some
techniques students could focus on in their works.
Have students reflect upon their completed works
and the success of their techniques. What would
they do differently if they were to do the project
again? How does their work affect the viewer?

Arts Education: Visual Art
Resource for Grades 9 and 10
(slide set) slides #6, 8, 17, 22,
25

Fear of Others: Art Against
Racism by Arts in Action
Society (kit)

Indian Terrztor:y The Art of
Edward Poitras from -
Expressions: Visual Arts and
Artists Series (video)

Magazine illustrations that use
pictorial symbols

- Designing Pictorial Symbols by

N. Holmes
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Independent Study
Sample Contract*

Name:

1. Concept
What is the basis for this project? What are you going to express through this project? If there will
be an audience for your project, what would you like them to think about?

2. Research _ |
What skills and knowledge are needed to complete this project? Where can you find this information?

3. Medium ,

What materials, techniques, resources, etc. will you use to complete your project?

* Sample provided by Rod Olson, Unity Composite High Scheol
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4. Time Frame

You will have a maximum of hours of class time to complete this project. Set up a schedule
and establish deadlines for key steps in your project. List important deadline dates below.

5. Resources

What facilities, equipment, supplies, etc. will you need to book, and at what times in your schedule‘?
You will be asked to accommodate other class members.

6. Ewvaluation

Your project should be assessed at various stages and not just at the end. Grading criteria will be
determined in advance by you and the teacher. At what points would you like your project assessed?
What criteria for grading would you prefer to see included? Would you cons1der including peer or
public evaluation as a portion of your mark?

(Date) {Teacher) (Student) (Parent/Guardian)
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Planning a Module of Study

- Teachers should first become familiar with the foundational objectives for the course.
They could then turn to the module overview and begin planning a sequence of lessons
around the theme or art concepts to be studied. Remember that arts experiences can
include research, discussion, reflection, etc. When planning for students to create their
own art works, some time must be spent in helping students develop their ideas. One or
more lessons could be spent observing, experimenting, generating ideas, planning,
researching, analyzing or viewing various works of art before students have their own
ideas that they can develop into arts expressions. It is important that students realize
that their visual art must involve ideas. Problem solving and decision makmg should be
part of their creative process.

In planning a module of study the teacher should:
e Understand the theme or central focus of the module under study.
¢ Identify how the module will address the foundational objectives.

 Incorporate the three components.of the program: the- creatwe/productwe the e
cultural/historical and the critical/responsive. AR

¢ Select appropriate learning objectives and Common Essential Learnings to be achieved
in the unit.

¢ Plan a sequence of lessons.

... e Include Indian and Métis content, where appropriate. . .. ... o o o sn

® Check to ensure a variety of experiences have been included in the module (discussing,
researching, looking at art works, reflecting, etc.).

¢ Provide students with many opportunities for reflection and self-evaluation. Through
reflection, students may extend and clarify their understanding of visual art forms

- and topics they choose to explore. They may also assess their own contnbutmns to the
group work and their ability to work with others. : -

e Determine means of assessing achievement of the foundational objectives. Remember
to plan for ongoing evaluation, rather than evaluating only at the end of the unit.

The following pages provide information that may be used for daily or mmodule planning.
"Planning Considerations" includes lists of Common Essential Learnings, instructional
strategies and assessment techniques. The "Visual Art Planning Sheet" is a template
the teacher may find useful.
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Planning Considerations

Common Essential Learnings
e  Communication (C)

* Independent Learning (IL}

*  Creative and Critical Thinking (CCT)

. Numeracy (N)
. Technological Literacy (TL)
. Personal and Social Values and Skills (PSVS)

For objectives specific to the CELs see: Instructional Approaches: A Framework for Professional Practice,
Staff Develapment Program Binder, 1991.

Instructional Strategies and Methods

Direct Instruction:

* Structured Overview

* Explicit Teaching

s Mastery Lecture

® Practice

¢ Compare and Conirast
» Didactic Questions

* Demonstrations

1 Indirect Instruction:

® Problem Solving

¢ Caose Studies

* Inguiry

* Reading for Meaning
® Reflective Discussion
¢ Concept Formation

* Concept Mapping

* Concept Attainment

Independent Learning:

* Essays

e Computer Assisted Instruction
* Reports

+ Learning Activity Puackoge

¢ Learning Contracts

¢ Home Work

® Research Projects

s Assigned Questions

- » Learning Cenires

Experiential Learning:

¢ Field Trips

s Experiments and Exploring
* Games

* Focused Imaging

e Field Observations

e Synectics

¢ Model Building

* Surveys

For detailed information see Instructional Approaches: A Framework for Professional Practice, 1991,

Interactive Ingtruction:

» Debates

* Brainstorming

» Discussion

s Co-operative Learning Groups
o Problem Solving

* Circle of Knowledge

» Interviewing

* Responding Processes (see

- individual strands) = -,

» Teqcher in Role "
s Role”

o Parallel Play *

s Tablean

o Improvisation

' Key Drama Strategies. See
Drama 10,20,30 for more -
information.

Assessment Techniques

Methods of Organization:

e Individual Assessments

* Group Assessments

* Contructs

» Peer and Self-Assessments

* Portfolios

* Conference

* Audio and visual recordings

Methods of Data Recording:
*  Anecdotal Records

o Observation Checklists
*  Rating Scales

For detailed information on many of these techniques see Student Evaluation: A Teacher Handbook, 1991,

Ongoing Student Activities:
» Written Assignments

* Discussions

® Presentations (assessment
of process and product)

® Performance Assessments
(ongoing assessment of
process and student
participation)

» Homework

* Journal Writing

¢ Projects

250




Visual Art Planning Sheet

|1 Foundational Objectives:

Visual Art and CELs Learning | Activities, Experiences
Objectives (including projected time)

*
Adaptations for Individual |
Needs
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Date(s):

| Theme, Topic or Unifying Idea:

Three Components
Creative/Productive
Cultural/Historical
Critical/Responsive

Resources

Assessment
Techniques
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Teacher Checklist for a Sequence of Lessons

Have you set appropriate learning objectives?
Have you mapped out a sequence of lessons?

Have you included opportunities for the students to explore and express themselves
through visual art language and materials?

Have you included opportunities for the students to research ideas, topics, etc.?
Have you included opportunities for both individual and group work?

Have you included opportunities for discussion?

Have you included opportunities for students’ reflection on their own work?

Have you included art works, reproductiohs, images from magazines, photographs,
children’s book illustrations, etc.? .

Have you considered all three components (creatlve/productwe cultural/historical and
critical/responsive)?

Have you included Indian, Métis or Inuit content, either specifically or as examples of
general concepts?

Have you included activities that develop the Common Essential Learnings objectives?

Have you connected the activities to things relevant to-the students and their -3 .

communities?

Have you made plans to assess the extent to which students have achieved the
foundational objectives of the module?
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Instructional _Guidelines

The following teacher guidelines apply to visual art instruction. "

Use visual images to illustrate concepts and develop students’ understanding of
visual art.

These images should include art works and reproductions of art works from the following
sources:

¢ Saskatchewan and Canadian sources, so that students understand that the arts are
part of their own time and place (see Ideas and Inspiration: Contemporary Canadmn
Art, available in all Saskatchewan secondary schools).

the community, including signs, billboards, architecture, designed objects,
environmental design, inferior design, clothing design, store design, ete.

various cultures and eras

¢ Indian, Métis and Inuit artists, contemporary and traditional

the mass media, including advertisements, videos, films, book illustrations, etc.

To make the best use of these images, the teacher should:

¢ develop a visual art file of art works or images that will be of interest to the students
and contains a variety of themes, functions, formats, etc.

e continue to collect slides and videos of Saskatchewan, Canadian and international
works of art, including student work

o introduce.and study .a variety of art forms and styles, past and present

® use a process such as "Viewing Art Works" to guide the students’ experiences with art
works and images.

Develop a visual art research library.

Much information about contemporary art and art in the community can be collected
from art galleries, magazines and the local media. Students and teachers should collect
catalogues, essays, newspaper clippings, books, etc. that discuss artists, various aspects-
of art and art-making, and other issues related to the visual arts.

When choosing resources, teachers should read the annotated comments in the Arts
Education 10, 20, 30 bibliography and decide which resources will meet their needs.
Teachers should choose from the following categories: art history, artists, media studies,
Indian and Métis content, kinds of art and other resources which relate to the module
content.
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Integrate with other subject areas whenever possible.

The teacher will see many opportunities to integrate visual art with other subject areas.
In fulfilling the cultural/historical component of Arts Education, natural connections
exist between visual art and subject areas such as native studies, economics, social
studies and history. Industrial arts, information processing, law, mathematics and -
-accounting can all be related to the creative/productive component, while the language
arts are important to the critical/responsive component of Arts Education.

Use the resources of the community in planning visual art experiences.

Nothing can replace the experience of actually seeing art works firsthand. Students
should have the opportunity to explore their community’s resources as much as possible.
- Some resources that may be available in the community are art galleries, museums,
science centres, cultural centres, heritage parks, artist in residence programs, individual
artists, etc. Teachers should plan with these resources in mind and expose students to
works which will be appropriate to their interests and to the objectives of the modules.

View art works.

Students in the Visual Art 10, 20, 30 program will continue to view and respond to.art.
works using a process such as "Viewing Art Works" on page 265 of this document. They
should understand how and why visual art works are made through reading and
analysis, and through writing art criticism. The whole class, groups or individual
students may be provided with opportunities to select a particular area for indepth
study. Some possibilities include:

viewing, analyzing and interpreting art works

exploring and developing work related to a particular-area of study

learning about artists, their work, concerns and creative processes

learning more about the technical aspects of art-making and the language of each
artist involved.

Explore the elements of art and the principles of de51gn within meaningful
contexts.

-Students have been learning about the elements of art and the principles of design in

- Arts Education. In the elementary-years the elements of art were-emphasized, whilein’
the middle years the principles of design were emphasized. In the Visual Art 10, 20, 30
- courses, the elements of art and the pnnc1ples of design will permeate all of the
foundatlonal objectives and are best explored in a context of interest to the students.
Students should learn to use the principles of design to explain the organization of the
visual elements as they encounter them in their visual art experiences. What the
students discover about the elements and principles should be reinforced and applied
throughout the year.

For convenience, a short review of the elements of art and the principles of design is
included on pages 278-285 of this document.
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Guide students in their creative problem solving.

The teacher should guide the students through their creative problem-solving and art-
making processes. In many cases, this is simply a matter of asking the students
thought-provoking questions and encouraging them to consider various solutions to
problems encountered during visual art experiences. Teachers should encourage
students to try new and imaginative solutions to the problems encountered.

It is important that students learn to take ownership of their art-making. To formulate
ideas further, students should be encouraged to research their interests and develop
their own style and approach. By doing so, students take responsibility for their own
learning independent of the teacher.

This curriculum provides a model for guiding students through creative problem solving,
More information is provided in the section “Transforming Ideas Into Visual Form" on
page 261.

Assess both process and product.

See the "Evaluation" section in this guide for more information.

Encourage students to-explore and use a variety of materials and safety ......;s. -
procedures.

The materials used will depend upon what is available in the school and community. It

- is important that teachers provide a wide range of experiences with a variety of media

- and media combinations. Students should be encouraged to discover alternate methods
-of working, As creating is a decision-making process, it is important that students are
able to make decisions about which materials and methods will best solve the particular
problem they have set for themselves. The media used should include two- and-three=:. .
dimensional materials, such as paints, ink, pencils, clay, plaster, wire, found materials,
film, video, computers, cameras, etc. At all times, when students are working with
materials, they should be aware of the potentially hazardous substances and follow
health and safety procedures. ‘

Encourage students to explore an expanded range of possibilities for art-
making.

- Students should have the opportunity to work on a variety-of surfaces and materials.in -
different sizes and shapes. Students could work on an image. or object that is the size of
a parking lot or as small as a thimble. Total environments can be constructed, small
clay animals can be filmed to look like huge threatening monsters, and long thin
drawings can circle the room. There are many possibilities; students and teachers
should be encouraged to experiment with a variety of formats. Ideas can come from
artists’ works, research or brainstorming.
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Encourage students to explore a variety of procedures and techniques.

In their image-making, students should be introduced to a variety of processes, such as

print-making, paper-making, computer animation, painting, additive and subtractive
sculpture, etc. There are many books listed in the bibliography and available in school
and community libraries which will aid the student and the teacher in working through
particular procedures and techniques. Students as well as teachers should be
encouraged to research new methods of art-making. Learning procedures and
techniques, however, should not be the focus of the activities in the curriculum.
Teachers should always teach procedures and techniques within meaningful contexts
that follow a sequential order.

Explore a variety of visual art forms.
Students may work toward achievement of the foundational objectives of the Visual Art

10, 20, 30 program through incorporating in each year of study at least three from the
following areas:

* sculpture ¢ print-making

¢ pottery - * computer graphics
* graphic design * animation

* giloto.graphy . iniii'allation art

¢ drawing ¢ performance art
¢ film * conceptual art

¢ video ¢ architecture

* painting ¢ craft

. The-Arts Education 10, 20, -30 bibliography suggests resources that will support teachers’

development of lessons in many of the forms of expression listed above.
Guide students in their research.

Through research, students will extend their knowledge of a variety of artistic traditions
and developments, become familiar with the work of some outstanding individuals and
groups, and explore the historical and cultural influences upon the art works studied.
Such research will often arise out of the students’ own work or art works they have
viewed in class, books or art galleries. Through research experiences, students will
acquire an understanding of how visual art has evolved and changed over the centuries
and how artists have represented ideas, images, styles, etc. Students can build upon-- -
and adapt ideas from the past in their own expressions.

Students should be challenged to develop their research and critical thinking skills on an
ongoing basis. When students are involved in research projects in visual art, as in any
other subject area, teachers and students must establish the expectations and criteria
that are important to the successful completion of the project. Students may
demonstrate their understanding of the results of research through such means as
individual or group reports or presentations, slides, slide/tapes, videos, visual images or
displays, other arts expressions, essays or expressive writing.
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When researching, students should maintain an awareness of potential bias or
manipulation of the facts in the research materials they are using. They should be

- encouraged to present a balanced, imaginative and insightful presentation of their
- findings and conclusions. An adaptation of "Viewing Art Works" could be used as a

guide for students to follow in preparing research related to the work or the life of a
particular artist.

Examples of questions teachers may ask students to reﬂect on when doing research are
as follows:

o Have you used research materials which present various points of view?

¢ Have you determined whether the research material you are using reflects any type of
bias such as gender, racial, etc.? Have you presented a balanced and unbiased
perspective?

¢ Have you found an interesting and imaginative Way to present and demonstrate what
you have discovered through your research?

¢ Are your observations presented clearly and concisely?

® Are your observations organized so they may be easily followed or interpreted?

e Have you enough detail for the reader, listener or viewer to understand what you are
intending to communicate?

* Does your work reflect the intention of the research project?

¢ Did you make appropriate inferences, analyzes and-interpretations based on your-
research?

Encourage independent study.

On occasion, students will want to work independently to further the direction of their
study through community involvement, researching a topic or issue, experimenting with
techniques, work study, ete. The "Learning Contract" found on page 52 of this document
could be used as a guide in determining outcomes and expectations. Students should
formulate their action plans after reflecting on the experiences, knowledge and insights
gained on a specific topic. Students and teachers should have a clear vision of the
project’s purpose and should compare the finished product with the initial plan. It
should be made clear that the plan could change as the student progresses in the
problem-solving process.

Provide time for individual reflection and group discussion about the students’
art expressions and the processes they went through when creating them.

. It is. important to provide adequate time for individual reflection and group.discussion -

about the students’ works and the process of creating them. This reflection is essential
for students to see the relevance of the arts activities and to develop a personal
commitment to their arts explorations. It also gives students the opportunity to apply
their knowledge in the arts to their works. The process described in "Discussing Student
Work" on page 277 of this document may help teachers in initiating this activity.
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Reflection time can be used in a variety of ways:

self-evaluation

peer evaluation

one-to-one discussion with student
journal writing

small group discussion

large group discussion.

Facilitate instruction and guide activities.

The teacher’s role in a visual art class is that of facilitator and instructor. The teacher’s
task is to provide a variety of experiences in exploration, expression and reflection,-and:
to structure and guide activities in the class. The teacher must be able to adapt
experiences and structures to meet the needs of the students at any given time and be
willing to turn over to the students more-and more responsibility for their own learning.

The teacher is ultimately responsible for ensuring that meaningful learning takes place.
Some of the ways teachers guide activities are by structuring units and lessons,
suggesting, observing, questioning, challenging, participating, demonstrating, consulting,
anticipating, sharing responsibility and evaluating. Student co-operation rather than
competition should be stressed.

At this level, students should be demonstrating commitment to their own artistic.growth, -
This would be evident in the self~motivation, self-discipline and self-confidence shown -
toward the tasks they undertake. Students should be taking more and more
_responsibility for their own growth and initiating activities which support their in-class
work. . This attitude should be prevalent during all activities, including the .
. cultural/historical, creative/productive and the cr1t1cal/responswe components of thls
curriculum.

Student Visual Art Journals

One of the best ways to encourage students to become actively involved in their visual
art program is to have each student develop a visual art journal. Students can record
observations. about themselves, their environment, their art class, their problem solving
and their research. The journal may also serve as a place for students to reflect on
experiences and information. This journal should not be used simply as a diary; rather,
it should be used as an idea bank. Its purpose should be to encourage students to
express themselves, plan and work out ideas, and collect ideas and information of . .
interest and relevance to them.

Teachers and students need to determine guidelines for the use of the journals in art
class. Students may wish to draw in their journal or cut images from other sources and
glue them into their journal in a meaningful way. They may wish to record insights
about visual art or other information discussed during class time. They may write about
their daily experiences and observations or record the ideas of other artists, poets and

- prose writers. The journal should serve as a reference or as a source of student ideas,
observations, knowledge, imagination, insights, etc.
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The following are some suggestions and guidelines teachers may wish to establish with
students in the development of their journals.

¢ Use a notebook, duotang, binder, scrapbook, sketch. pad, etc. for the journal, depending
on availability and convenience.

e Write the date at the top of each entry.

¢ Decide whether there will be a regular time for recording journal entries (weekly, for
example) in addition to the ongoing work students do in their journals. Be flexible.

* Decide whether the journals will be personal or open for teachers and other students
to peruse. If they are personal, students could have a second Journal where they
prepare a summary of their entries.

- ® Inform students that teacher checks will be frequent and non-threatemng ‘Teachers

- should review journals to observe that the students are expressing their opinions, -
ingights, research, observations, etc. in a meaningful way. Teachers should not be
critical of the opinions/ideas expressed. Whatever system for evaluation is
implemented, it should not inhibit the student.

o Keep a teacher journal of good ideas, resources, methods, themes, exemplary journal
writing, ete.

--The journals can be kept by students over several grades, and can serve as a reference -
for teachers wishing to observe student improvement from one grade to the next.

- .Journals can also-provide néw teachers with.insights into their students’ previous .
interests, learning, activities and experiences, and will aid in the development of a more
relevant program for their students.

Visual Art Works for the School

It is often expected that part of the visual art teacher’s role within the school is to
decorate for upcoming events. It is important to remember that the Visual Art 10, 20,
30 curriculum has foundational ohjectives which should be taught within meaningful
contexts. Seasonal art for school decorating may not relste to the objectives for a
particular module of study.

However, teachers may still become involved in seasonal projects if they plan ahead and
develop the projects based on the objectives within the modules. For example, a teacher
could base a Remembrance Day study on the following foundational objective:

Analyze forms of art from a variety of cultures and societies, historicaland -~ ... - .-
. contemporary; interpret meanings within appropriate contexts;.and relate their.. . ...
understanding to their own expressions and life experiences.

Students in grade ten could study visual depictions of war in Module Two: International
Visual Art, and the images and perceptions of heros and warriors in Module Four:

Work, Class and Power. Students in grade eleven could study war as a source for
inspiration in Module Eight: Ideas and Inspiration or in Module Fourteen: Differing
Perspectives. Students in grade twelve could study war as a factor for change in Module
Fifteen: Change or as a social issue in Module Eighteen: Social Issues and Visual Art.
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Teachers should remember that the foundational objectives are the required content of
this course. The activities in the guide are only suggested activities which the teacher
may follow. Themes or topics of study can be developed by the teacher, according to
students’ needs and interests, the community and the resources available.

Transforming Ideas into Visual Form

The focus in this curriculum is on the expression of ideas. Art, including the students’
art work, has meaning beyond the final product. The process of creating is a means by
which students learn. Art-making must be seen as a creative problem-solving process.

There may be times when a teacher wants the students to practise -a:skill or technique .
(drawing facial features realistically or making a relief print, ete.), but meaningful art
projects are far more than opportunities to practise skills and techniques. Whenever
students apply knowledge, use techniques, express ideas or solve design problems, they
should engage in creative problem solving.

Encourage students to follow the steps below, keeping in mind that they do not exclude
strategies such as brainstorming, research, journal writing, watching films, etc. at any
point in the process.

-~ The-steps outlined belowcould be followed as a-whole group, by smali groups:or by it

individual students. These steps describe only one way of developing an idea in visual -
art. Some students will approach a visual art project with a very specific idea in mind
already, and could omit the brainstorming and webbing, for example. Other students
may prefer to get their ideas as they work with the art materials themselves. These
steps are simply one way to help students come up with some ideas, to find a focus and :
‘to develop or transform those-ideas-into their own unique visual expressions. - - - .

1. Have students individually, in groups or as a class brainstorm and create a web on
the general area of interest that has been identified. For example, a small group of
students taking the general idea of "sports" might generate words such as hockey,
swimming, track, fitness, competition, skateboarding, skating, ete.

2. Have the students take an idea from the brainstormed list and create a more
specific web. For example, if a student or group of students chose skateboarding as
a focus, they might generate words such as speed, ramps, colours, helmets, knee
“ pads, balance, swerves, noise, jumps, boards, power, turns, etc.

3. Have students research and observe. Keeping the previous word list in mind, have
each student look through visual art resource books, art history books,

- reproductions, slides, old art catalogues, magazine articles, etc., to get a sense of
how other artists of the past and present might represent ideas or words such as
those listed in their web. For example, how might a particular Saskatchewan artist
represent the idea of speed, balance or power?

4. Define the problem to be solved. Have the student state what he or she is trying to
do; for example, "I want to express the fun and excitement I have when I am
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10.

11.

skateboarding”. Remember, even though all students are working in the same
module, these are usually individual problems Each student or each group of
students will define the problem in a unique way.

Encourage students to explore and experiment with images. At this point, some
students may have chosen to work on an individual project, while a few others may
want to work on a group project. Some students may have a clear idea of what
media they would like to use.

Following are some ways students might experiment with their ideas.

* Take one or two of the words from the web and, using newsprint and pencil,
experiment with numerous ways of portraying a word visually through sketches
and using various styles.

Try to portray the word realistically.
Try to portray the word as a symbol. For example, how would the student
gsymbolize speed, balance or power?

e Try to portray the word simply using the elements of art in a
non-representational way.

¢ Use images from magazines (skateboarding magazines could be used in the
skateboarding example presented here) and try combining both. related and
seemingly unrelated objects to examine the effect.

Make a plan. Think of the media possibilities, such as painting, sculpture,
photography, video, ete. The plan might be, for example: "I saw some interesting
photographs in the art book, so I would like to try working with photography. TI'll
need to borrow a camera and find a good bock about photography".

Begin working.

Stop and reflect on how the plan is working. "I can’t find one photograph that is
really interesting. Also, I'm using black and white photographs, and they don’t loock
as exciting or as much fun as skateboarding really is. There doesn’t seem to be any
action and I feel like something is missing."

Propose solutions through guided discussions. "I could change to colour film. I
could change to video instead of photography. I could take more photographs and
keep trying to find one that sums up my feelings about skateboarding.”

Go back to the original intention. The teacher can ask, "Do you want to change
your intention, or do you want to stick with your original idea"? Both are valid. "I
still want to show the fun and excitement of skateboarding with photography."

Make a decision about which proposed solutions are most appropriate for the
situation. Remember, there are many solutions to the problem. The student might
say, "I've already paid for the development of the black and white pictures, so I
don’t want to change to colour now. I don’t have access to a video camera. I'm
running out of time to take more photographs". One of the problems the student
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mentioned is that he or she wants the image to appear to have action or motion.
Ask the student to come up with some ideas for ways to do this. Look at how other
artists have done this in the past. "I could make the photographs into a mobile
sculpture. I could try overlapping a few photographs and gluing them onto a heavy
piece of board in a curved ‘S’ shape." Another problem that the student mentioned
was that the images didn’t appear exciting. Ask the student to come up with some
solutions for this problem. The student might experiment or look at other images
that appear exciting to discover what the artists have done to achieve this effect.
"Maybe I could make it loock more exciting by colouring on the photographs with
coloured pens or fluorescent markers."

12. Try the solutions.
13. Repeat steps eight to twelve if necessary.
Through teacher and student interaction during the process, the student will learn that:

* he or she will be making decisions when engaging in creative activities

® there is no one answer to a problem

* even though all the students in the class might start out doing the same activity, their
 individual problem solving will lead to unique explorations

- " the teacher is a-collaborator in problem solving, rather than someone who-has all:the
answers.

The teacher should:

® guide students through the steps

® engage the students in discussions while they are working : :

* provide as wide a variety of materials as possible for the students to try out. thelr
solutions to problems

¢ allow the students several tries at solving art problems, rather than giving each
student one piece of paper, the same sized brush, ete.

¢ de-emphasize the product as the reason for engaging in art activities, so that students
do not feel like they have "failed" if their chosen solutions do not work

* emphasize the problem-solving aspects of an activity

* keep cumulative records on student progress, rather than locking at one final product
for evaluation purposes.
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Project Planning Sheet

Format - What visual art form and media will you use to explore your ideas?

Intent of the work - What are the ideas you wish to explore in the work?

Research - Give examples of research or background information used as inspiration for
the art work.

Analysis - At several .points during the development of your art work, consider how you -
might use the elements, principles and images to communicate meaning. Consider the
following: . ,

the images balance
line rhythm
colour emphasis
texture variety
shape contrast
form proportion
harmony
unity

Reflection - Reflect upon how your art work developed or changed from your original
idea or intention.
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Viewing Art Works

- Art works and visual images play an important role in the visual art strand. Viewing a
visual image, to be a meaningful experience, should be more than just looking and
reacting quickly without much thought. Teachers can enhance the meaning students
derive from visual images by guiding them through the viewing experience. The

“process’ provided here can be used for viewing any art work, including craft, fine arts,
traditional arts, commercial art and the mass media, as long as appropriate questions
are asked at each stage.

Viewing is an interaction between the viewer and the art object. Although most -art
works are constant, the interaction varies with each viewer because of the viewer’s own
varied perspectives and associations. These include the viewer’s unique cultural
perspective, associations with elements and images in the work, knowledge of visual art
in general, knowledge of the particular artist, etc.

Because interaction is personal and will vary from student to student, an atmosphere of
trust and respect must be established. Students should be encouraged to express their
personal opinions, knowing that their unique perspective will enhance other students’
viewing experiences.

Teachers should keep in mind that different people respond in different ways to the
same art work. Itis also true that one person can, and in most cases should, respond.in
more than one way to the same art work. Three ways of responding are:

- Responding on an emotional level - Thig refers to feelings evoked by an art work.

Responding on an. associative level -- This refers.to associations one makes with- the
art work or with images in the work. :

Responding on a formal intellectual level -- This refers to responses one has after a
formal analysis and interpretation of an art work.

The three types of responses vary and shift in emphasis from viewer to viewer and from
art work fo art work. For example, one viewer might have an immediate emotional
response to a work, while another might have an intellectual response. One art work

. .might demand an immediate emotional response so that most viewers will respond this.
way initially, while another work might demand that most viewers make immediate
associations with images in the work.

Presented below are seven steps a teacher can follow to guide students in viewing art
works. Breaking the viewing-responding process into steps is not totally satisfactory. In
reality, a viewer jumps back and forth; the steps are not isolated from one another as
they appear below. However, the purpose here is to provide the teacher with a guide.

* This process was adapted from the following sources: Anderson, 1988; Clark, 1960; Feldman, 1987; and Mahon Jones, 1986.
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The seven steps presented here are:

preparation

first impression
description

analysis
interpretation
gathering information
informed judgement.

Students can work through the process in one large group, in small groups or
individually.

Step One: Preparation

Preparation for viewing is more establishing a climate for viewing than it is discussing
the actual art work or works to be viewed. Students must be made to feel that their
own unique contributions to the viewing will be valuable, that their opinions are valid,
and that the opinions and perspectives of others are to be respected. This is a time to
remind students that we all look at the same art work through different eyes. Our

- cultural perspectives and past experiences will influence our responses to an art work..

- In most cases; it is better not to give students too much information about the work to be

viewed. Too much information can strongly influence the students’ first impressions and
inhibit the flow of ideas at the early stages of viewing. Telling the students too much at
this point is like reading them the last few pages of a novel, then going back to read
them chapter one.

- -Before class discussion begins,teachers may want to make some comments about the+-

attitudes of people, in general, toward viewing works of art. Following is-an:example:of
comments a teacher might make to encourage the kind of attitude that will allow
students to become engaged with works of visual art:

"Many viewers responding to a work of art, particularly a modern work, will give the
work a quick glance and walk by, saying things like, “This doesn’t look like art to me’,
or ‘This is a complete waste of everybody’s time’. The reason this happens so
- frequently is that many people do not know what to look for when they’re looking at

- art works.- Because of this, they make hasty decisions about the works, dismissing---
them before they've really tried to understand them. This is not to say that everybody
will or should like all art works. The point.is that, no matter what you decide about
an art work, you should be willing to give it some thought and base your decision on
some sound criteria.

It is very important to remember that, when you are working through this process,
there is no single right answer and many answers can be correct. However, attitude
is all important. When you look at an art work, you should assume that the artist
had something to say, some reason for creating this work. Try to see and understand
everything that you can. As long as you honestly answer the questions that arise as
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best you can, you cannot go wrong. In the end, your opinion of an art work is valid if
you can support your opinion with your reasons and knowledge."

- Viewing is a discovery process. -Students will learn from the works and will discover
concepts that can be investigated further at the appropriate time.

Step Two: First Impressions

Including this stage gives students the opportunity to air or record their first
spontaneous reaction to a work. Everyone has such reactions, even people with years of
experience with art works, and denying students the opportunity to express them will
cause frustration.

First impressions can later be used in two ways: students can see how they have grown
through the process of viewing a work; students can try to explain their first impressions
through further investigation and discovery.

It is important that students understand they are neither expected to change their
- minds nor expected to find a way to justify their first impressions. Some students will
change their impressions; some will not. There are no set expectations either way.

. Youcan solicit students’-first impressions by asking, "What is your immediate: reaction:
to the work"? If students have trouble answering that or a similar question, ask‘them -
for words which immediately come to mind.

- Record students’ impressions on chart paper or have them keep track themselves.
Remember, there are no wrong answers. Teachers may want to point out to students

that this step is where many people stop when they are looklng at art works, but the
students will ‘be going further to look at the work of art in more depth. - e

Teacher Note :

The sample student comments throughout this section are based on Leesa Streifler’s
art work "Fear", slide #29 in Arts Education: A Visual Art Resource for Grades 9
and 10. Teachers might want to look at this slide before reading further.

The following are a few examples of what students might say when giving a first .. ...
impression of this work:

» "This work is strange. It’s kind of scary because the figure is so big and looks kind of
ghost-like. Like a boogie man."

e "I like the idea of putting a painting on a billboard. I think this one is funny. It
would make me laugh as I drove by it. Is it supposed to be a cartoon maybe?"

e 'T don’t like it. I don’t know why. I just dont."
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e "It's definitely weird. I don’t get the letters. Are they coming out of the mouth of the
figure? I think they are."

¢ -'T like the way the figure seems to be flying. You're not sure if'those are hands or
- wings. It feels safe and scary at the same time. I can’t explain that. It's just the way
it feels."

Step Three: Description

Look at this stage as taking inventory, similar to taking inventory in a store. You want
to come up with a list of everything the students see in the work. The key here is to
stick to facts. ("I see a red circle.") It is premature at this stage to assign meaning to
what is seen, so if the students seem to be focusing on their opinions or on what a

- particular image in the work might symbolize, say something like, "Keep track of that

thought for later. For now, let’s list all the different things that we can actually see in
the work. Imagine that you are describing the art work to someone over the telephone,
or to people who have their backs to the art work".

‘Some works of art demand interaction through senses other than the sense of sight -- -

objects that are meant to be touched, objects that make sounds or include sound tapes,
objects that have.an odour (a sweet grass basket, for example). . Students should.record
such descriptions as well. ‘ ' -

It might help to suggest to students that they keep their descriptions simple. It is not
necesgary at this stage to try to figure out what the artist is doing or how the artist has
manipulated the elements. Do not spend a lot of time on the description stage. Its
purpose is limited; it is simply a way to get students to.see as much as they can before .
moving on to analysis and interpretation.

- The following is ‘a possible "ihventory" of things the viewer might list-for Leesa Streifler’s

art work "Fear":

Two yellow shapes that look like hands

A yellow face in the middle

A red mouth on the face

A red and black swirly line on the forehead of the face
Curvy eyebrows

Two little black designs by the mouth

Black background

Letters -- E.R,F,A

Exclamation marks

Billboard

Qutside setting -- car, building, signs, pavement, ete.
City setting -- signs and street lights

Blue sky
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Step Four: Analysis

At the analysis stage, students will try to figure out what the artist has done to
achieve certain effects. They are not yet going to try to figure out what the art work

- means; or what the theme of the work is." That comes later, during interpretation. - They
mlght want to refer back to their first impressions here. For example, a student’s first
impression of Leesa Streifler’s art work "Fear" might be, "It’s kind of scary". At this
stage, that student would try to decide what exactly is present in the work to make it
scary. The following questions can be asked to get students thinking and talking at this
stage:

What grabs your attention in the work?

Do you see any relationships between the things you listed during the deseription.
gtage?

e At what do you think the artist worked particularly hard while she did this work?
What "qualities" do you see in this work (for example, dripping paint, sloppy or messy
lines, very precise lines, lots of circles that seem almost to spin).

Some examples of questions a teacher might ask about Leesa Streifler’s art work, "Fear",
include: '

- -.:e How did the artist use colour? What effect did the artist achieve through her use of

colour? Does colour draw your eye to any one image or part of the painting?

‘e To what effect did the artist use line? Do the lines draw your eye along any particular
. path of movement? Do they emphasize any one part of the work?

e Are the shapes you see geometric or organic? ‘What effect did the artist achieve -
through her choice?

¢ How are the letters placed on the painting? In any order? Do they seem to spell
anything in particular?

¢ What about the contrast? What role does contrast play in this work?

¢ What do you notice about the artist’s choice of materials? For example, what effect
does the use of the billboard have?

The following are some possible statements students might make at the analysis stage
about Leesa Streifler’s art work "Fear". Here, they are divided into.the three categories
of elements of art, principles of design and images. This is an example. It is not
necessary to do it this way.

The Elements of Art

Colour: There are just two colours -- red and yellow. Using just two colours has the
effect of simplifying the figure. The figure advances toward the viewer because of the
light colour.
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Shape: The shapes are simple. This simplifies the figure. It is not a very realistic
figure. The shapes are organic. This makes the figure seem alive and capable of
movement, even though it is not realistic.

Line: There are not very many lines. - The ones that are there seem to be used to .-
accentuate the features of the figure — eyes, nose and mouth. The swirly line on the
forehead seems to create movement.

The Principles of Design

Balance: The work is symmetrically balanced. The symmetrical balance draws your
attention to the centre of the work where the figure’s features are.

- Contrast: There is a lot of contrast between the yellow figure and the black background.
This accentuates the figure and makes the figure’s exact surroundings seem
unimportant.

Emphasis: The figure is emphasized through the use of contrast. Lines emphasize the
features. The colour red emphasizes the mouth, as do the two little black shapes.

. Movement/Rhythm: . The curving lines of the eyebrows draw your eye along them to-the
- centre ‘of the painting.--At the same time, the "hands" opening outward-try-to pull your
eye away from the figure and out into space. The swirly line on the forehead draws you’
back and makes you feel like your eye could be going in a circle -- out to space and into
the centre.

Repetition: The letters are repeated and scattered around the painting. They make a
kind of chaotic pattern. They also add to the feeling of movement and confusion.

Variety and Harmony There is variety in the letters, which. are chaotlcally placed: =
There is hlgh contrast between the black and yellow pa1nt so the work is not very
harmonious in its use of colour. However, the painting is quite simply constructed. It is
symmetrically balanced, which is a simple form of balance, and the figure is simplified.
So the shapes do seem harmonious.

Images

The Figure: It is-simplified, but it is obviously a figure. It is no one person, but it could
be a female. It has only a head and hands. The eyes are looking right at the viewer.
The mouth seems to be important because it is painted red and attracts attention. ‘The:
forehead must be important too, because it has the swirly line leading your eye to the

centre. The figure seems to be ﬂymg through space. The hands look like wings. She is
a good figure, not menacing, because the colours are warm.

The Background: It is plain black. It is nowhere in particular. The black makes it
seem frightening, so the figure’s surroundings are perhaps frightening.
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The Billboard: It is in a very public place. The real-life things behind the billboard
almost seem to be part of the figure’s background, like the surroundings in the real
world are the figure’s surroundings.

The Letters: They seem to come out of the figure’s mouth and fly around on the
painting, like she is saying something. The artist must think whatever she is saying is
important, because she has added exclamation marks.

Ask the students to sum up the focus of the work, the reason the artist may have made
his or her choices, and the overall effect these choices have upon the work.

Here are some possible responses to summary questions for Leesa Streifler’s art work
"Fear™

Example 1

"I think the artist wanted us to focus on the figure. The reason I think this is that
the artist has done several things to draw attention to the figure -- using contrast, for
example (yellow on black), and placing the figure’s face in the middle of the painting.
The overall effect of this is to make the ﬁgure seem to jump out at you. It's the first
thing you notice."

Example 2

"T think the artist wanted us to focus on the mouth and the words flying around the
figure. The reason I think this is that the artist painted the mouth red and placed it
at the bottom of two curving lines to draw attention to it. The mouth is open and it
looks like words are coming out. The overall effect of this is to make it seem like the
figure has something important to say."

Although associations and perspectives play a role in analysis, it is important to centre
attention on the evidence found in the work of art. At this stage we are looking at what
choices the artist has made and what the artist is doing, rather than moving to personal
interpretation.

If your students do begin to interpret (for example, "I think the painting is about
power"), suggest that they keep track of that thought for the next stage, but for now
focus on what the artist has done with the materials and images.

Step Five: Interpretation

Students have now looked at all the "evidence" that can be found in the work. They
have applied what they know about the elements of art, the principles of design and the
language of images. Now they will be trying to figure out what the work is about.
Interpretation is the stage where the students’ own perspectives, associations and
experiences meet with "the evidence" found in the work of art. Teachers might want to
make some general comments to students, such as the following:
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"All art works are about something. Some abstract works are about, for example,
colour. Some are about feelings. Some realistic works are about their subject matter
-- some landscapes, for example. Some art works are about social issues or cultural
issues. Some art works are very accessible -- that is, it is relatively easy for the

- viewer to understand what the artist was doing. Other works are highly intellectual,
and might not be as easy for us to know readily what the artist was thinking."

The previous comments are an example of the sorts of topics students will be dealing
with at the interpretation stage. The following are examples of questions the teacher or
student might ask at this stage:

e What is the theme or subject of the work (if there is one)?
* What is the work about?

Why do you think the artist created this work?

What does the work mean?

What do you think the artist’s view of the world is?

The types of questions asked will vary with the type of image or work of art being
discussed. For example, some paintings do not have representational subject matter. A
question about theme would not necessarily be relevant for these works, but you can still

- deal with the question of why the artist created the work and what the content of the -

work is.

Remind students that the only way to know for sure what-an artist was doing is to-ask - -
him or-her. Students will, however, often come into contact with art works and have no
information on the work and no access to the artist. The work stands alone. They may
still enjoy it, speculate on its significance and come up with their own ideas about it.

- They can apply what they know about-art, design and the images found in‘the work.. =

i At this stage; two thirigs-come together--the "evidence" students have found -and - fioted,

and their own personal associations and experience. Both of those are important when
arriving at a personal interpretation of the work, one that makes sense to them.

The following are some sample answers that might result when discussing Leesa
Streifler’s art work "Fear":

"I think the work is about confusion in our modern world. The reason I think this is
that the figure is a warm friendly figure. She looks like no one individual person, so I
think she represents people in general. Her mouth is open and she is saying -

. something important, but no one is listening to her. I say no one is listening because
you can’t tell what words the letters form. I think of confusion in the modern world
because signs of the modern world are all around the billboard. In fact, the billboard
is a sign of the modern world itself. The billboard is a way of giving a message to
many people, so this figure is trying to tell all of us something."

"T think the artist created this work because she is worried about the state of the
world. I think she wants us to listen to this figure."
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"T think the artist sees the world in the following way: as a place where people don’t
listen to one another enough and as a place where there is a lot of confusion and not
enough communication."”

Craft and traditional objects can also be dealt with at the interpretation stage. The
teacher should encourage students to assign personal associations and meaning to the
object even if thematic interpretation does not apply.

Students can express their interpretations in a number of different ways: small group
sharing and discussion, journal writing, poetry writing, arts activities, etc. The teacher
can ask students what song or sounds the art work reminds them of, what the art work
might say or do if it were to come to life, or what the people, animals, elements or
images might say to a viewer or to other images in the work, what an appropriate
location for the work would be and why, etc.

As in the "first impression"” stage of the viewing process, when it comes to interpretation
there are no wrong answers. However, students should be encouraged to go beyond free
association. Personal interpretation evolves as the viewer combines associations and
concrete evidence found in the work., '

Step Six: Background Information

This is a stage where students should be encouraged to find out as much about the work
and the artist as they can. The teacher can provide information or the students can
embark on research projects.

Inform students that the reason they do this step now and not before the interpretation
stage is an important one. Following is an example of some comments a teacher might
make about background information.

"Art works should provoke thought in the viewer. If you are given the thought or the
answer before you experience the art work, your own creative thinking might be
by-passed and your experience with the art work will be lessened.

Art works can challenge you to explore new ideas or emotions, or to perhaps look at
the world or an image in a way you've never looked at it before. They can take your
breath away with their beauty or disturb you with their ugliness. They can cause you
to ask a brand new guestion that you've never thought of asking before.

. At the right time, written information is.very.useful.. It-can help you understand your
response to an art work, it can help you understand the artist’s intentions and it can
lead you to more art works, just as reading a book you like can lead you to many more
books."

After students have read Leesa Streifler’s statement about her art work, "Fear", teachers
might ask questions such as:

* How did your interpretation compare to what the artist said about her work?
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¢ Were you surprised by anything she said? If so, what?

¢ Do you think this is an accessible painting, or one that is difficult to understand?
Explain your answer.

e At the beginning of her statement, the artist explains that this work is part of a larger
project in which several paintings were displayed on billboards. Why do you think the
artist wanted to use billboards?

Art galleries and gallery educators are good sources of information about visual art and
artists. Many galleries have exhibition catalogues which provide artists’ statements, and
biographical and critical information. Refer to the Arts Education bibliography for
resources, including the addresses of several galleries. Contact the Saskatchewan
Society for Education Through Art, local galleries, arts councils, or artists’ organizations
for assistance in obtaining information about artists and their Work

Guests can be brought into the classroom at this stage to provide the students with

~ information. An artist’s visit would be an excellent opportunity if it could be arranged.

If the students have been locking at a traditional art work, this would be an opportune

~ time to embark on cross-cultural studies. Information about the designs, the people, the
o gymbolism; -and other aspects will enhance-the students’ understanding of the work-amd

of the culture. Students can discuss and exchange varying cultural perspectives.

In summary, what the students explore at this stage may range from the reading of an
artist’s statement to embarking on a major research project.

Step Seven: Informed Judgement

This stage can be looked at as a culminating and reflective activity. Students will be’+ :
asked to come to some conclusions about the art work based on all the information they
have gathered and on their interpretations.

Have the students return to their first impressions. Ask them the following questions:

Have your thoughts or feelings about the work changed since your first impression?
If so, how have they changed?

What made you change your mind?

If not, can you now explain your first reaction to the work?

Will you think about this work again?

Have you seen or learned anything from this work that you might apply to your own
art work or your own thinking?
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- The following are examples of statements about Leesa Streifler’s art work, "Fear", that

might be made at this stage:
Example 1

"I haven’t changed my opinion of this work. I still don’t like it. That is still my
reaction to it. But I think I can explain it now. At first, I thought I didn’t like it
because it is so crudely drawn and because there is so much black in the background.
But now I think I don’t like it because it is a disturbing work. The figure still looks
frightening to me. It is so big because it’s on a billboard that I don’t feel you could get
away from it. I think this might have been the artist’s intention. I probably will
think about the work again. I suppose what I learned from it is that art can have a
strong effect on people. I have to admit, this billboard painting had an effect on me,
even though I don’t like it."

Example 2

"Yes, I did change my mind about this work. At first I thought it was too simple, like

. a child’s drawing. I didn’t realize there were ideas being expressed. Now that I've

~ studied it and can see what the artist was doing, I'm impressed. I wouldnt have
thought that such a simple painting could express so many ideas. I will probably
think about the letters flying around on the background. Ihadn’t thought about uding
the symbols of spoken language in an art work and now I’d like to try it. I like the
idea of people talking in art works. I know cartoonists do that all the time, but I'd
like to try it in a painting. I wonder if any other artists have done this."

This completes the section on viewing visual images and art works. Although the
process described might seem complicated at first, it will come easily once the teacher
and students become familiar with the steps. Teachers could say to students that when
they encounter art works in the future, they may not have thetime to go through all#the
steps of this process in the same amount of detail that they have in class. However,
they can go through some of the steps and they can always ask themselves at least,
"What exactly do I see here? What do I think the artist was intending?"' They should
know that they can attempt to answer these questions, no matter what their background
with art may be.
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Viewing Art Works Summary Sheet

First Impressions - spontaneous reactions

Description - listing exactly what can be seen

Analysis - looking at relationships among elements, principles and images, as
appropriate

Consider the following:

the images balance
line rhythm
colour emphasis
texture variety
shape contrast
form proportion
harmony
unity

Interpretation - personal reflections on the work

Consider the following:
themes

ideas

narratives

expression
associations

cultural context
imagination

issues

Background Information - gathering information on the artist and the work

- Informed Judgement - reflective activity
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Discussing Student Work

.- Students responding to their own and their peers’ work is an important part of the

creative and evaluative process. Responding can occur during the creative process with
the creations presented as works-in-progress, or at the end of the project. Having-
response to works-in-progress helps students refine their visual art expressions. The
following should help teachers encourage discussion and reflection:

¢ Student portfolios should include reflections on work-in-progress as well as on
completed works. These portfolios should contain reflections on the student’s own arts
expressions and on group projects. Refer to the Evaluation section for more
information about portfolios and portfolio conferences. Should a teacher wish to
encourage self-evaluation, questions.should be provided that will encourage thoughtful
responses.

¢ Care should be taken when using the seven steps in "Viewing Art Works" for
discussion of the students’ own visual art expressions. Before students display their
work, ensure that a trusting atmosphere is established where students are willing to
take risks.

¢ Responding to their peers’ works should be a learning and growing experience for
students and should not include personal judgement. - Students-may-feel particulatrly ..
vulnerable when displaying their work. In order to maintain objectivity, all comments
should be kept to observations about ideas expressed, images, use of elements and ..
principles, etc. Comments which judge the work should be discouraged.- For example,
the comment "I like Stacy’s composition” would be better said as "I thought the
rhythm in Stacy’s composition was lively". Before discussion begins, be sure to

- establish some general rules of conduct, demonstrating some sample student -
comments.

e Not all steps of the process will be used every time the students are responding to
their own or their peers’ work. Teachers should include the steps and use the level of
questioning to suit the needs and abilities of their students. To begin, the teacher
might choose to use the description and analysis steps. As the students become more
comfortable, additional steps may be added. Teachers should be especially careful
that a trusting atmosphere has been well established before any judgement is allowed,
and students should be reminded to stress the positive in each work. Judgement
should always focus on whether the work has achieved the student’s intended purpose.

e Students will have interpretations and opinions about their own and their peers’ work.
However, it is important that students base their opinions-and interpretations-on - ..
evidence they see in the work itself. These interpretations and opinions must be
assessed on the student’s ability to express and justify them, and not on the student’s
ability to conform to the norm or the opinions of the teacher.

A sample checklist for evaluating students’ responses to arts expressions can be found in
the Evaluation section of this guide. Teachers may select from the list or add to the
possible criteria when assessing students’ responses to their own work.
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Elements of Art

Students in the Elementary Level Arts Education program gain a good understanding of
the elements of art and their uses. In the middle years, students study to understand.
how the elements of art relate to composition and the overall effectiveness of the visual
image, In Visual Art 10, 20, 30 students will purposefully use the elements of art in
discussing and making their art works. The teacher should remember that the elements
of art and principles of design become more relevant when taught within a context of
interest to the students, rather than in isolation.

The following outlines what the students should experience for the elements of art in
Visual Art 10, 20, 30. These concepts should be reinforced and applied throughout the
year. '

Line

In previous years of study, students have looked at a great variety of lines in the
natural and constructed environments, recognized hidden lines in the art works they
‘have studied and used line to express the1r ideas. Students should continue their
study of line through observations and a variety of experiences. They should become
‘more aware of the many subtleties of line and how the quality and-direction of the .«
real or implied line may suggest many different ideas and experiences.

Students in Visual Art 10, 20, 30 should:

* analyze the ways that they and others use line to express ideas and experiences in
art works of all kinds (including film, architecture, advertising, clothing design,
and others).

Colour ‘

Colour is an element of art that can be the most expressive but can also be the most
difficult to describe. Students should further their study of colour in the environment,
while learning about many colour relationships and the many relationships between
colour and themselves. Through an exploration of different colour schemes and
techniques, students should develop an understanding of some of the expressive
qualities that can be achieved through colour. The teacher should continue to provide
activities that require the students to explore a variety of media and tools and to use
colours in a variety of ways. Students in high school should understand and
purposefully use the language of colour in their art works. A colour wheel is a good
resource for students to use to understand and organize colours.

Students in Visual Art 10, 20, 30 should:

o further the study of colour in the environment

¢ use the language of colour purposefully in making art works and use the correct
terminoclogy when discussing art works

* analyze how visual artists have created and used colour to express different ideas
and experiences.




Texture
Texture in visual art deals with the real or the illusory sense of touch on a surface. In

| -the students’ study of texture they should understand that every surface has a
| texture, that artists often use texture to reinforce different concepts and that different

surfaces can imply diﬁ'erent ideas or meanings. Students should continue to create
many different "real" textures, as well as the "illusion" of texture in their own works.
Teachers should provide experiences that enable students to explore texture through a
variety of methods, materials and techniques.

Students in Visual Art 10, 20, 30 should:

e analyze how the surface or the texture of an object can influence the impact or
meaning of the object

* . examine texture as it relates to the mass media and the environment and explore-
a variety of textures in their own work.

Shape

A shape is a two-dimensional area. Students have been using and recognizing shape
since the first days of their lives and throughout their school years, The shapes and
shape relationships that students use and describe will be more sophisticated and

‘complex as the student progresses.. The teacher should provide experiences that -
| promote an awareness and apprematlon of shapes and an understanding of how these"

shapes interrelate within a visual image.

Students in Visual Art 10, 20, 30 should:

* understand how artists use shape, both positive/negative and organic/geometric,
and apply this understanding to their own compositions

e investigate the messages different shapes may imply; for example, perfect shapes -

imply machine-made, triangles imply stability, and others.
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Form

Forms are objects that have three dimensions: width, length and depth. Architecture,
sculpture, ceramics, weaving and jewellery are all three-dimensional art forms.
Students in grades 10, 11, and 12 will experience and build various kinds of forms; for
example, open and closed forms, active and stable, freestanding and relief, holograms,
and others. Through numerous experiences with forms, students begin to understand
the impact that different forms can have and begin to use their understanding to
analyze and interpret meaning in art works.

Students continue to examine and explore how artists create the illusion of form on a
two-dimensional surface. Many students will value the ability to produce images that -
appear to be correct. Concepts relating to the creation of the illusion of depth ona
two-dimensional surface should continue to be investigated.

Students in Visual Art 10, 20, 30 should:
e understand that the form of an object often suggests different interpretations and
often depends upon the material’s limitations
understand how the illusion of form can be created on a two-dimensional surface
understand how modelling of form can be achieved through light and dark in two-
. and three-dimensional works

* _apply their understanding of three-dimensional form -to their:-own work: = - = s
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Principles of Design

Students in the Middle Level were provided with many opportunities to study and

- ‘understand how the principles of design-are used to-organize composition in visual art:
works. Students in Visual Art 10, 20, 30 will continue their study of the principles of
design and will be encouraged to apply their understanding to all aspects of their
classes. They will understand how the organization of the elements relates to the
effectiveness of the visual i image.

The following outlines what the students should experience for the principles of design in
Visual Art 10, 20, 30:

Balance

Balance in visual art can be formal, informal and radial. Formal balance places equal
or very similar objects on either side of a central axis. In radial balance, equal or
similar objects radiate from a central point. Informal balance is a balance of unlike
objects. Visual artists achieve informal balance by considering all the visual weight
factors and arranging objects carefully. The concept of visual balance is one that

‘| grows with experience.

Some artists intentionally create visually unbalanced works. At the secondary level,
students will understand how artists use balance to achieve different expressive .
qualities and how balance can be affected by placement of objects, use of colour,
direction of line, use of pattern, etc.

Students in Visual Art 10, 20, 30 should:

¢ understand why balance is important in a work of art

» understand the types of balance and how. they can add nmieaning and expressive- -
qualities to an art work

¢ experiment with how artists create weight, stability, tension and stress through
balance

¢ understand how visual weight is created (size, intensity of colour, contour, warm
and cool colours, contrast in texture, value and position).
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Rhythm (Movement/Time)

Rhythm is one of the most accessible principles of design because life is full of
rhythmic images, events, sounds, efc. Students will make connections between
rhythm in other dlsc1p]1nes and visual art.- Through this study, they begin to - ,
‘understand that visual rhythms are often created through repetition and that the way
the images are arranged or presented can imply meaning or express ideas and
feelings. |

Students in Visual Art 10, 20, 30 should:

* identify and explore how rhythm and movement are present in other disciplines
such as science, health, music and dance

¢ make connections between rhythm, movement and t1me, and other disciplines such
as science, music or dance

e explore ways of creating a sense of movement or indicating the passage of time in
visual art works.

Emphasis

Emphasis is the principle of design that causes one element or area of a work of art to
be more important than the other parts. This part is usually called the focal point.
The sequence in which the viewer sees the parts of a work of art and the relative
importance of each is controlled by emphasis. Contrast, isolation, location,
convergence and the unusual can all be used to create emphasis. '

Students in Visual Art 10, 20, 30 should:

» identify and describe the two major types of visual emphasis: one element
dominates or one area dominates over all areas L.

¢ identify and explore how contrast of shape, colour, value, texture size, colour . .«
intensity, light, clustering, isolation, location, convergence and the unusual are
used to create a focal point

e analyze how emphasis controls the sequence in which the parts are noticed, as
well as the amount of attention given to each part

¢ understand that not all works of art have a focal point and determine the artist’s
intention in using this concept.
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Variety

Variety is a principle that artists use when they want to add interest to works of art,
-1 designs, advertisements, etc. It is important to point out that an art work does not
have to have variety to be interesting. Some works are interesting in their simplicity.
Variety is simply one aspect an artist can think about when planning and creating.
Some artists want to create works with various and complex relationships in them.
To these artists, variety would be an important principle of design.

Variety can refer to elements of art, such as colour and texture. Variety can also refer
to the subject matter of a work of art. :

Students in Visual Art 10, 20, 30 should:

* understand why variety is important in the visual environment, the art of others
and in their own art-making

i ® analyze how variety can be achieved without destroying unity.

Contrast
Contrast is another principle artists can use to emphasize, to provide variety and

- \-interest, ‘or:to create a: certain feeling in the work. - High-contrast (black and white;for

“example) serves to emphasize differences. Low contrast (two shades of grey, for
example) serves to de-emphasize differences.

Students in Visual Art 10, 20, 30 should:

e analyze contrast in art works (bold/subtle, straight/curved, rough/smooth,
bold/delicate) and how it is used to create variety

¢ understand how contrast can suggest different moods or feelings
use contrast to strengthen an image through emphasis

¢ understand how contrast can be used to create dynamic images.

283




Proportion/Scale
Proportion is the principle of design that deals with the size relationship of one part to
another. Many artists use the correct proportions to depict realistic works, while

| other artists exaggerate and distort to express moods and experiences. Scale refers to

the size relationship between an object and a standard reference, such as the human
body. Scale of an object can range from minute to monumental, or scale of an ohject
within a design can be correct or exaggerated depending on the intention of the artist.

Students in Visual Art 10, 20, 30 should:
® examine proportion in realistic works and study for greater understanding
¢ understand that proportion is a matter of comparisons
* continue to study exaggeration and distortion and understand the expressive
qualities of these techniques
* understand how scale can affect a work of art
a) scale of the work itself
b) scale of the objects or elements within the design
understand that scale changes impact
understand that scale can be realistic and unrealistic.

Harmony

Harmony refers to ways similarities in a work are accented to create an
uncomplicated, uniform appearance. Harmony may be achieved, for example, through
organization of images, colour (monochromatic or analogous), shape (repetition of
related shapes) and space (equal space between objects).

Note that work does not have to be harmonious. Some works are interesting because .

‘| of the artist’s deliberate creation of a chaotic effect.

Students in Visual Art 10, 20, 30 should:

e analyze and explore ways of achieving harmony

* recognize harmony in the art works of artists and be able to explain how it is
achieved.
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Unity :

Unity ie perhaps the most important of the principles and the most difficult to define.

| .If there were one statement a person could use to explain why many different kinds of
art works are good art works, he or she might say, "Because they have unity”.

Unity is the principle of design in which all the separate parts work together to make
a complete whole. The elements, ideas, principles and media are combined in such a
way that all are essential to the product. :

Students in Visual Art 10, 20, 30 should:

e understand that unity is the complex combination of elements, ideas, principles
and media to create a complete whole
understand the abstract concept of unity in terms of the real world -

* continue to explore ways of creating visual unity
identify and describe unity in a work of art.
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Sample Checklist for Media, Skills and Techniques
Taught in Visual Art 10, 20, 30

Sample checklists have been developed to assist teachers in planning specific media,
skills and techniques to address at each grade level. Because the skills are so many and
the media so varied, the lists are incomplete. Teachers should always teach media,
skills and techniques within a context of study.

Drawing
Sample Media

graphite
- pencil and pencil crayon
pen and ink
markers

oil pastel and crayon
chalk pastel

scratch board
watercolour

wire

computer programs
body (performance)
gesso

charcoal

tissue

Sculpture
Sample Media

clay

plaster

wood

metals and wire
fabrics

found objects
plastics

paper

the environment
human body
glass

string and wire
papier méché
food

Sample Techniques

contour

gesture

perspective

wet-on-wet

washes

line variety

crosshatch

gcribble

technical drawing

multi-view drawings

incising and etching

print-making
(monoprints)

tonal variety

-smudging and rubbings

resist

| Sample Techniques

firing

throwing

hand-building and
joining

glazing and glaze-making

additive and subtractive

carving and modelling

woodworking

cutting and welding

sewing

finishing and decorating

casting and moldmaking

soldering

gluing

Sample Skills and
Concepts

realism
sgiting

sgrid

sdetail
impressionism
expressionism
positive and negative
economy
observation
geometry
exaggeration
emphasis
repetition
foreshortening
overlapping

Sample Skills and
Concepts

realism

expressionism

linear sculpture
experimental sculpture

- plastic sculpture (fluid)

economy
movement

implied movement
balance and harmony
gpace

shape

texture

mixed media
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Photography

- Sample Media

camera
film and film speed
viewfinder

lights

filters

lenses (macro, micro,
telephoto, zoom, wide
angle)

flash

darkroom chemicals
enlarger

printing paper

tripod '

Sample Techniques

light and dark
compositional devices
framing

focusing

time-lapse

lighting (back, side, front
and overhead)

motion blurs

cropping

dodging and burning-in
OvVer exposures

under exposures
close-up

photograms

Sample Skills and
Concepts

image selection

editing

portfolio development
layouts and presentation
developing photographs
intensity

contrast

manipulation

distortion

composition

field photography
studio photography
business of photography

Teachers will want to develop their own checklists for planning other contexts of study

such as:

Graphic Design
Film and Video
Painting
Print-making
Computer Graphics
Installation Art
Performance Art
Conceptual Art
Architecture
Craft

Fabric Design
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Visual Art Glossary

After-image

Alternating rhythm
Analogous colour

Art criticism

Assemblage
Asymmetrical balance
Background

Balance

Bas-relief

Chiaroscuro

Clustering

Colour wheel

Complementary colour

‘Composition

Weak image of the complementary colour created
by the brain as a reaction to prolonged looking at
a colour. (After looking at red, the after-image is
green).

Repeating motifs but changing the position,
content or spaces between them.

Colours that are beside each other on the colour
wheel.

The process and result of critical thinking about
art. It usually involves the description, analysis
and interpretation of art, as well as some kind of
judgement.

Sculpture consisting of many objects and materials
that have been put together.

Informal balance in which unlike objects have
equal visual weight. '

Part of the picture plane that seems to be farthest
from the viewer.

- Principle of design that deals with arranging the
- visual elements-in-a work of art for harmony:6f-:

design and proportion.

Sculpture in which part of the surface projects
from a flat plane.

Using contrast of light and dark to create the
illusion of three-dimensional form on a
two-dimensional surface.

In design, creating -a focal point by grouping
different objects or shapes together.

A tool for organizing colour.

Colours that are directly opposite each other on
the colour wheel (for example, blue and orange).

Arrangements of elements in a work of art.
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Continuation (continuity)

Contour lines
Contrast

Crafts

Crosshatch
Culture

Distortion
Dominant element

Emphasis

- Exaggeration

Flowing rhythm

Focal point

Foreground

Foreshortening

Gesture drawing

- Increasing-or enlarging an object or figure to =

In design, arranging shapes so that the line or
edge of one shape leads into another (technique for
creating unity).

Contour lines define edges, ridges or the outline of
a shape or form,

A large difference between two things. It is a
technique often used to create a focal point.

Arts works that are both decorative and
functional. (Weaving, fabric design,
jewellery-making and pottery).

Technique for shading using two or more crossed
sets of parallel lines.

Behaviours, ideas, skills and customs of a group of
people. B

Changing an object’s usual shape to communicate
ideas and feelings.

Element in a work of art that is noticed first
(elements noticed later are subordinate).

Principle of design that stresses one element or

-area to attract the viewer’s attention first, -

communicate ideas or feelings.

Visual rhythm that is created by repeating wavy
lines.

Area of an art work that attracts the viewer’s
attention first. Contrast, location, isolation,
convergence and the unusual are used to create
focal points.

Part of a picture which appears closest to the
viewer and often is at the bottom of the picture.

A form of perspective where the nearest parts of
an object or form are enlarged so that the rest of
the form appears to go back in space.

A drawing done quickly to capture a movement.
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Hue

Intensity

Linear perspective

Logo

Medium

Middleground

Mixed media

Monochromatic colour

Motif
Negative space
Neutral colours

Opaque

Organic form
Paf,h of movement
Pattern

Perspective

Another word for colour (colour has three
properties: hue, value and intensity).

Brightness or dullness of a colour, Intensity can
be reduced by adding the colour’s complement.

Technique of creating the illusion of depth on a
flat surface. The lines of buildings and other
objects converge to a vanishing point on a horizon
line (viewer’s eye level).

A visual symbol that identifies a business, club,
individual or group.

Any material and technique used to produce a
work of art (paint, glass, clay, fibre, etc.). It may
also refer to the liquid with which powdered
pigments are mixed to make paint.

Area in a picture between the foreground and the
background.

Any art work which uses more than one medium.

Colour scheme which uses one hue and all its tints
and shades for a unifying effect.

Repeated unit to create visual rhythm.

7' ‘Space around an object or form.

Black, white and grey.

Quality of a material that does not let any light
pass through.

Shapes or forms that are free-flowing and non-
geometric.

The path along which the viewer’s eye moves from
one part of an art work to another.

Lines, colours or shapes repeated in a planned
way.

Method used to create the illusion of space on a
two-dimensional surface. Can be created by
overlapping, placement, detail, colour, converging
lines and size variations.
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Picture plane
Point of view
Positive space

Principles of design

Proportion

Radial balance
Random rhythm
Regular rhythm
Repetition

Reproduction

Rhythm

Scale
Shade

Space

Split complementary

The surface of a drawing or painting.
Angle from which the viewer sees the object.
Shapes or forms on a two-dimensional surface.

Guidelines that artists use in composing designs
and controlling how viewers are likely to react to
the image. Balance, contrast, proportion,
movement, emphasis, variety, unity and repetition
are examples of the principles of design.

Principle of design concerned with the relationship
of one object to another with respect to size,
amount, number and degree.

Kind of balance where the elements branch out
from a central point.

. Visual rhythm in which a motif is repeated in no

apparent order.

Visual rhythm created through repeating the same
motif with the same distance between placements.

Technique for creating unity and rhythm in which
a single element or motif is used over and over
again.

Copy of a work of art.

Principle of design that repeats elements to create
the illusion of movement. There are five kinds of

rhythm: random, regular, alternating, progressive
and flowing.

The proportion between two sets of dimensions.
Dark value of a colour made by adding black.

Space can be the area around, within or between
images or elements. Space can be created on a
fwo-dimensional surface by using such techniques
as overlapping, object size, placement, colour
intensity and value, detail and diagonal lines.

A colour scheme based on one hue and the hues on
either side of its complement on the colour wheel.
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Style

Subject

Subordinate element
Subtractive method

Symbol -

Symmetrical balance

Tint

Translucent
Transparent

Trompe-loeil

Unity

Value

Vanishing point

-~ Variety

Visual weight

Style is the-artist’s ways of presenting things. Use
of materials, methods of working, design qualities,

choice of subject matter, ete. reflect the style of the
individual, culture or time period.

A topic or idea represented in an art work.

Element in an art work noticed after the dominant
element.

Sculpture that is made by cutting, carving or .
otherwise removing material.

Visual image that represents something else.

Formal balance where two sides of a design are
identical.

Light value of a colour made by adding white.

Quality of material which allows diffused 11ght to
pass through it.

. Quality of a:material:which allows light to pass

through it.

Means "fool the eye".. Style of painting where the

- artist creates the illusion of three-dimensional

objects.

Principle of design that gives the feeling that all
parts are working together.

The lightness or darkness of a colour.

In perspective drawing, a point or points on the

horizon where receding parallel lines seem to
meet.

Principle of design concerned with difference or -
contrasts.

The interest or attraction that certain elements in
an art work have upon the viewer.
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